Leigh Mutton
Oakhill Drive Public School

Using the ESL Scales ... starting off

After teaching at a primary school for twelve years, firstly as a New
Arrivals teacher and then as an ESL teacher, the prospect of
transferring to a new school seemed both exciting and daunting all at
the one time. My focus in the first year was to familiarise myself with
the children and their ESL needs, the teachers and their routines and
then begin to chart student progress using the ESL Scales. This would
hopefully be of value to class teachers during the planning,
programming and reporting stages of the teaching and learning cycle.
This case study documents how | set about this task.

Appendices
8.1 ESL Student Profile Card
8.2 ESL Scales levels of achievement in the three strands
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Context

Qalkhill Drive Public School, located at Castle Hill in the Hornsby District of
Sydney, opened in 1992 with a total enrolment of 192 children and six

teachers. There were 44 non-English speaking background (NESB) children

enrolled, of whom 14 were eligible for support under the ESL New Arrivals
Program. The largest NESB group was Chinese. By 1997 numbers had
exploded to a tfotal enrolment of 686 with 171 ESL students (16 first phase,
32 second phase and 123 third phase) and 280 other NESB students.

At present, ESL students are scattered from Kindergarten to Year 6 with
first, second and third phase learners in every grade. The largest NESB
group is Chinese. Some children choose to play in groups with their Chinese
speaking peers, though most mix with English-speaking background (ESB)
peers and children from a variety of cultures. English is spoken in the
playground with few students speaking their own language (L.1). This seems
to reflect the fact the children are becoming increasingly competent with and
confident in using English. .

All students in the school (K-6) learn Japanese as their language other than
English and are keen to celebrate Japan's various festivals. A different
culture and language, therefore, are not new to the ESB students, who
accept and allow for newly-arrived children with varying levels of
proficiency in English.

The first step

On arriving at Oakhill Drive in 1997, | was relieved to find a well established
ESL program set up by an efficient, keen colleague. The ESL students were
spread over 24 classes and the main method of teaching was withdrawal,
along with classroom support of individual students. Thorough initial
assessment of every child, plus copies of detailed enrolment information
made my task of identifying studenis relatively easy. Mainstream teachers of
course could not tell me much about their students, as the school year was
just commencing and they had no prior knowledge of the studénts starting the
year with them.

" At my previous school, where there were considerably fewer ESL students,

| was able to group ESL students in one class in each grade, without it -
appearing that we had 'ESL classes’. At Oakhill Drive, this would not be
possible, not only because the significant Chinese population would result in
‘Chinese’ classes but also because of the large ESL numbers.

The use of the ESL Scales at my previous school had become an integral part
of planning and programming, a useful tool to report to class teachers and an
excellent way to track student achievement.

The task that [ set myself at Oakhill Drive Public School was to commence
using the ESL Scales but the dilemma was how to make it useful to class
teachers without taking an enormous amount of time, that is, discussion about
individual children with 24 teachers.
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I puzzied over the best ‘order’ of how and where to start. This problem did not
seem to surface at my previous school because | had attended the ESL Scales
pilot course some time before and, as a result, | had ‘fed’ my previous staif
small amounts of information about the ESL Scales and their use as | was
learning about it myself.

Finally, | decided to speak to the principal and my supervisor, the deputy
principal, and explain how | planned to use the ESL Scales. Both were
extramely positive and encouraging. The principal cautioned me about not
over-loading myself; just to do what I could. | found this advice beneficial, as
it allowed me to do what | had in mind, without rushing. Knowing that | had
support and understanding of the enormity of the task was a great help. As a
result, | feel that what f am doing is thorough and will be useful when complete.

I decided on the order of my task:
1. Start Student Profile Packages for five first phase learners.

2. Introduce the ESL Scales to the staff, show them the student files alrsady
commenced and how mainstream teachers could use them:.

After spending many years changing the ‘look of’ student files, | am now happy
with the current version. It takes a while to set up but should be less time
consuming to keep up-to-date than others.

The Student Profile Package is kept by the ESL teacher, but is readily avaitable
to ali teachers. Each package is kept in a plastic sleeve and consists of:

. ESL Student Profile card (Appendix 8.1)

This card contains details of first ianguage spoken; date of arrival in
Australia; date of entry into an Australian school; number of years in an
Australian school; the scale for each strand of the ESL Scales — Qral
Interaction, Reading & Responding and Writing — showing its relationship
to the same strand in the English K-8 Syllabus. The card slides into the
plastic sleeve and is the cover sheet for the package.

b. Enrolment Detalls
These are printed out by office staff following initial enrolment.

¢. Initial Assessment

A number of basic assessments of oral proficiency of all learners and written
proficiency of second and third phase learners. These tasks are
carried out in the early days following the student’s enroiment.

d. Work Samples

These are collected once or twice a term usually in writing, but some
cassettes of children’s reading are also collected. All work samples are
date stamped.
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€. ESL Scales Levels of achievement in the three strands

By developing one page where the pointers for strand organisers are set out
across a number of levels (Appendix 8.2).

By placing three levels side by side the progression of the leamner can easily
be seen, as well as where he/she is going. This idea came from an ESL Scales
Focus Group meeting. As the child shows compatence in an outcome or in a
particular pointer, it is highlighted. If the child is working towards the pointer,
but not yet showing mastery of it, then just the dot next to that pointer is
highlighted. Subsequent use of the ESL Scales to track progress is highlighted
in a different colour. In this way teachers can see progress by the use of
colour coding, e.g. Yellow Term 1 1997, Green Term 3 1997, Orange Term 1
1988 and so on. This proved to be a quick and easy method of documenting
Progress and was a welcome replacement for the pages of written
recommendations that always followed previous assessment.

This ESL ‘Student Profile Package’ would ‘travel’ with the child for hisfher ESL
school education. It would be given to the class teachers at least three times
a year — but as many times as they wished to use it.

Firstly it would be given in the first few weeks of the new school year to enable
teachers to glance through and form a picture of the learner’s level.

Secondly, it would be given at interview time with parents, which often occurs
at the end of Term 2. Parents often confront teachers with concerns aver
tenses and word endings. Class teachers, with the pointers and outcomes in
front of them, can comment positively on the progress that has been made.

Thirdly, it would be given at report time in Term 4, again to help in the reporting
of achievement in English.

Time to assess ESL students should be written into the ESL teacher timetable.
It is always difficult to find the time, but it is important. The two assessment
periods | have chosen are at the end of Term 1, as this allows the child to
become comtortable with English again after the 6 week holiday break, and
then at the end of Term 3 which allows plenty of time to document achievement
in time for Term 4 reports.

In preparing the Student Profile Packages | decided to ‘start small’ and collected
work samples (alt work samples collected are first drafts) for five first phase
students and then highlighted achievement on the prepared ESL Scales Lovels
of Achievement sheets. By doing this | did not overburden myseli. As these
children were first phase iearners | saw them about five times per week and
came to know their abilities fairly well. Working with them in a very small group
and on a withdrawal basis meant that | could look closely at their skiil
competencies and level of confidence.

During this time [ also managed to setup a package for the other first, second
and third phase students. Student Profile Cards and ESL Scales Achieveament
sheets had not been started for these students. The only items placed into
these packages were work sampies.
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This has been useful when either | or a class teacher question why the learner
is still having difficulty in particular areas. An examination of first draft work
samples usually gives us a clear indication of where to go.

in setting up these other packages, | can see that my task of placing more
students on the ESL Scales will not be as tedious as the first five, as | will
already have work samples collected, and it will just be a matter of adding
Student Profile Cards and then identifying achievements using the ESL Scales.
Even though | had set myself the task of preparing five packages, | also hope
to complete those for fourteen Kindergarten children, who are mainly first phase
learners, by the first half of Term 4 as well. | have found first phase learners
the easiest to start with because it'is easier to identify their achievements
from their limited range of skills.

Working with mainstream teachers

The second part of my task was to introduce the ESL Scales to class teachers.
This was done as part of a staff meeting on catering for ESL students in reading.
Multiple copies of the ESL Scales document were obtained from the Hornsby
District ESL Consultant so staff could look closely while | guided them through
the sections, as follows:

@ an explanation of what the ESL Scales are
M the rationale for their existence and their use in the teaching/learning cycle

W alook at the "Student Profile Packages’ and explanation of how they were
put together and their contents.

As arasult of raising staff awareness | now take part in regular Grade Planning
days that occur once a term. My role is to add an ESL perspective to fessons
and the information gained from charting student progress using the ESL
Scales, will help me to do this.

The staff were genuinely pleased to have the packages to help with reporting,
planning and programming. All promised not to lose anything from inside and
to return them intact three times a year!

Future direction

| feel that the ESL Scales are a valuable tool for ESL teachers to impart
information about ESL learner achievement to class teachers. While working
on this project two colleagues spoke of their work in allowing ESL students to
also become famiiiar with the pointers (in a simplified language), so that
students know where they are heading. | found this an excallent idea and will
include this in the Student Profile Package for older students. It allows leamers
to chart their own progress and take a more active role in their own learning.

The next area of concern is how to report this information to parents. [ have
yet 10 speak to any colleague who is truly happy with an ESL report that is
sent home to parents. So that seems to be the next step to investigate,

Case Eight = Using the ESL. Scales... starting off 105



As with any task, patience and flexibility is required. | have found learning to
use my time effectively and efficiently is the key to success, even small
successes. ESL teachers need to ailocate some time to both assessing
students’ needs adequately and recording achievements to ensure accurate
and worthwhile information is gained so it can be usedto help children improve
their English language and learning outcomes.
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ESL STUDENT PROFILE

8.1

Date:

School:

Date of enrolmsent at this schaol:

Family name:

Given name/s:

Country of origin:

Language(s) spoken at home:

Date of birth:

Date of arrival in Australia:

Years of schooling an Australian school: (Tick appropriate years)

[K]1|2|3|4[5[s|7|a[9]1o|11|12|
Relationship between Relationship between ESL Scales Relatlonship between ESL Scales
ESL Scales Levels and Levels and English K-& Outcomes ~ Reading and English K-6 Outcomes ~ Wrlting
of the English Profile and
Early Learning Profile - ESLBand C ESLBand C
Spoken English ESL Band B ESL Band B
ESL Band A ESL Band A
8 ESL Band A1 ESL Band A1
7 English K-6 Engilsh
Outcomes Outcomes
6 Readin
ESL Scal Ei: sd?[es : ESL Scales 00
cales ading Writin
- Oral 5 8 9 6
7 7
8 4 5 5
6 6
7 3 4 4
5 5
3
6 2 ESL 4 ESL 3
Beginnin 4
5 1 Flgeading 2 Early Beglnning 2
3 Learning Writing
4 Early Profiles 3
Learning B3 1 B3 1
Profile 2 2
3 B2 1 B2 1
< 1 1
2 LB ] B1 7]
1 F F

THE ESL. LEARNER BANDS — The ESL bands describe ESL. learners’ progressive achisvement in English from any
paint of entry ta schoot K—6. They provide a bridge o the English language requirements of the mainstream curriculum.

BAND AT [ ] BAND A | | BAND B | | Banpc

Band A1 learners are Band A learners are working  Band B learners are Band D learners are

working at the atESL Scales LEVELS 1-3  working at ESL Scales working at ESL Scales

BEGINNING LEVELS of in Oral Intaraction, Reading ~ LEVELS 4-6 in ORAL lavels 7-8 in ORAL

Reading and Responding and Responding and INTERACTION, and INTERACTION and LEVEL

and Writing on the ESL Writing, and have basic LEVELS 4-5 in READING 6-7 in READING AND

Scales. competence in English. AND RESPONDING and RESPONDING and
WRITING, and have WRITING and have
functional competance in extended compatence in
English. English.

Note: Pginters are not a checklist. Teacher's awn pointers may he added. l
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ESL SCALES LEVELS OF ACHIEVEMENT IN THREE STRAND ORGANISERS

LEVEL B1

LEVEL B2

LEVEL B3

B1.8 Experiments with drawing and writing to
produce or reproduce symbals and letters.

Evident when students, for examgpie:

= Demonstrate writing-like behaviour (verite or draw
when others write or draw).

* Hold wiiting implernants in a suitable grp.
¢ Use ditfevent writing implements {crayon, fah-

B2.8 Uses some baslc strategles to convey Information In writing,
Evident when students, for example:
+ Use dllustrations to provide mare detail about own writing.

* Use words copled from vartous sources In writing (labels, signs,
instructions).

*+ Uss a preferred hand for writing and drawing.

83.8 Uses a number of basgle strategles to produce and check written work. Evidant whan
students, for exampla:

+ Plan and review writing In first language or English.

* FRepoat the same beginning pattains to gensrata amounts of text (! ilke... | like, At spring I..., In spring
I... lamgaing ... going).

* Usa lferary fomulae derived from reading texis (Once upon atime ..., A long ime ago).

Beglnning Reading & Responding

= Gain simple Information from lllustrations {How
many aeroplanas can you see?)
+ Recognise own name when written.

* Read shor, lsarnt taxts (a rhyma, song, rapselitive texts).

* Seguence a simpie story or a process using plctures.

+ Read soms environmental print {recognise words, foges, signs, latlars,
numibers on posters or advertisemants),

* HRead some vary familiar words in different contexs (recognise frisnd's
nams on warksheests, belengings).

(=1
=4
Zla * Dictate sentences about a drawing or an experience for others to scribs, | * Emphasise and clarity meaning (by using repetition, choice of vocabulary).
z —g lipped pens, panciis). * Imitate pronunclation, intonation and stress when reading their own * Rely on sound or visual features of words 1o attempt own spelling (vas for very, ah for ara, purpl for
g £ | + Watchothers wiits. writing with the teacher. purpls).
£ :cfi- + Copy what the teacher or othar students writa. = Practice writing wards or sentences. = Modeal writing on other texts (borrow some wards, phrases or sentence patterns).
'g; + Draw pletures to communicate ideas, « Practice writing English fettar forms. * Develop a small bank of known words to uga In writing,
o « Copy words, labals, sentences, signs, lists or * Chack copied writing for accuracy. + Expariment with sound/symbol relationships (sound owt words aloud bafore writing them),
pictures fram the Immediate environment, * Ask for the English word or phrase for semething and how 1o write it In * Read own wriling aloud to check for meaning and clarhty,
* Ask for something to be read or wiitten, English, ¢ Usa simpla resourcas to find words needed for own wrillng and 1o check spaliing (dictlonaries, own
* Copy sentences and paragraphs from texts regarded as good modsls. word lists, fabals, slgns, charts, environmentat print).
*  Expariment with wiiling conventlons {over-gensralise the use of full stops},
B1.1 Shows an interest In galning and sharing B2.1 Gaing and shares meaning from symbals, writing and simple B3.1 Reats well-known texts, drawing on developing knowledge of English, and
meaning from simple visual and written texts In texts read aloud. Eviden! when studsnts, for example: responds to simple texts read aloud. Svident when studants, for axample:
structured reading activities. * Joln in with shared reading activities (group readings of well-known = Respond to new texts (read along with repelitive sections, pradict what may happen [n a stary).
Evidant when studants, for exampla; books), * Retell simple stories read In class.,
* Show intarast In lcoking at books, facusing * Complate simpla activities around class texts (dramatise a story, paintor | , Identity features that have personal appeal (fantasy elements, favourile characlers, favourile words
mostly on the illustrations. draw characters from a story). and phrases),
5 * Hetall a story in the first language {whils teoking * Show a parsonal response 1o a text (role-play, draw a picture, show * Head back the same way consistentiy thelr own writing or own simple sentences scribed by another.
E at a favourite book). enjoymant). o ) = Read a well-known story with appropriats pauges and tnlanatlon.
E | v Respondto a story read aloud, supported by * Talk simply and Giva simple opinions about well-known books and stories | Ask questions and tatk about storles read In class (Who doss what and why).
E flusirations, intanation and rapetition. {1 like that story’). n B ] + Obtaln Information from simple graphs and diagrams (indicate how many boys and girs are In the
g + Share tavourite illustrations with othars. = Asslgn a2 message 1o own writing, ar own wriling scribed by another. class from a bar praph}.
&)

* Read well-knawn texts in context (dally date and weathar sentences).
= Read some isolated words from a wall-known taxt from own writing or from a scribed sentence,
+ Read well-known words in new contexts {trom 1he blackboard, from a chart).

Language & Cultura! Understanding

B1.2 Shows knowledge that print and writing
transmit and record messages and stortes
between people. Evident whan students, for
oxample:

= Expect that a book or place of writing will tell a
stary or give information,

* Expsct a conslstent message from print {indicate
when the ending of a well-known stary road
aloud varies from the original).

« Know that others can reed a book ora pleca of
writing sven If they tharmselves can't (ask
sdméona to raad something),

* Show enjoyment of a simple Btory by reacting
appropriately {faughing, choosing the same story
10 take homa),

B2.2 Shows understanding that print encodes meaning and that

written texts have a structure. Evident whan students, for exampia:

= Show awareness that lexts, storfes and lllustrations, and classroom
writing ara created by paople to share a messags,

* Recognise the beginning and and of a story from the structurs and layout
of a book or from formulatc opsnings and closings.

* Show an awareness of enviranmental prirt (ask the teacher to read a
skyn).

+ Show understanding of some common signs and logos (STOP signs).

83.2 Identifias texts written for different purposaes, relating them to own knowledge and
Interests. Evident whan studants, for example:

* Asks for stories, rhymes, books to be read.

* Identity simple texts a6 factual or fictional {an the basls of layout, styls, content).

* Relate something laarned from a text 0 own experience (by commenting, ‘like my house in my
country’; by identtying with the characiers In a story, 'l can do that,..").

+ Choose sultable and Interesting books to read.

*= Chooseacardiora special occasion.
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